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Abstract 
This study aimed to define the educational and administrative problems encountered by the primary school-aged children of 
Turkish families living in Odense, Denmark. Study data were obtained via the interviews conducted with school principles. 
Semi-structured interview forms were used in these interviews. Findings obtained at the end of the interviews were analyzed via 
content analysis method. Some of the problems defined during the interviews with the school principles can be listed as follows: 
Turkish parents’ disinterest towards school; negative effects of language problem on administrator-parent relations; and lack of 
mother tongue education. It is a prerequisite for healthy and balanced integration of future generations to develop new policies 
towards solution of multi-dimensional problems experienced by Turkish parents and children, who try to complete the process of 
integration with the social life under the influence of the dominant culture of the Danish society, particularly in the primary 
education level where children intensely meet the dominant culture for the first time.© 2012 Published by Elsevier Ltd. 
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1. Introduction 
International worker migration has occurred at different times of history for different reasons. In 1800-1930’s, 
40.000.000 Europeans immigrated to America, Africa and the Asian colonies (Özben, 1991). Industrialization 
process have started in the Northern and Western European countries after the World War II and unwillingness of 
the citizens of these countries to do low-status jobs as well as loss of human resources due to the War resulted in 
huge workforce gap. This gap was filled by the mass migrations from the Mediterranean countries such as Turkey, 
Spain, Greece, Yugoslavia and Portugal and from the old European colonies of Algeria, Morocco and Tunisia in 
1950’s (Bağcı, 2007; Özben, 1991; Tezcan, 2000).  
 
Turkish existence in Denmark started with the Turkish immigrants who migrated to Denmark as a result of the 
immigration flux from Turkey to Europe in 1960-70’s. Denmark is one of the Western European countries with the 
lowest immigrant population. 
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 However, it hosts immigrants from nearly 200 different countries. According to 2010 data, approximately 57.000 
Turks live in Denmark and they constitute the most crowded immigrant group in Denmark (Danish Ministry of 
Refugee, 2009; Nusche, Wurzburg and Naughton, 2010; Statistik Denmark 2009). 
 
It is risky and difficult to device to immigrate to another country. Despite this fact, individuals may make this 
decision for such reasons as better living standards or the necessisity of escapin from war, famine or political 
pressures. When immigrant children leave their countries behind, they have to leave their language, culture, society 
and social system behind as well. Most of them may suffer from loss of a familiar place, have to travel under harsh 
conditions, face the difficulty of finding food and accommodation and loose either or both parents. They also 
experience some emotional and cognitive difficulties in adapting to the realities of the life lived in the country they 
immigrate to. They may feel sorry for the loss of old culture and stressed in adapting to the new culture (Delores, 
1997). 
 
Immigrants are exposed to important changes in their social and cultural environments, including the difficulty of 
learning a new language and adapting to new moral values. Individuals subjected to emigration feels that s/he is no 
longer a member of either the country s/he left behind or the new country s/he immigrated to. Such individuals 
develop a new culture on the basis of the norms and values they adopt from both cultures (Arslan, Verhulst, Van Der 
Ende and Erol, 1997). Emigrated individuals are suppressed by both the inability to give up her/his own culture and 
values and the stress induced by the difficulty of adapting to the new society. This situation may cause some social, 
psyc  
 
Delores (1997). Silence is a process shared by all immigrant children regardless of their nationality, economic 
status, family status and other factors (which are the universal characteristics of being disrooted). Silence is based on 
lack of communication due to clear cultural and language differences. In silence process, children may seem 
tentative, unbalanced, bad-tempered, anxious and even terrified. However, silence does not mean unwillingness to 
cooperate and socialise. This process may last two years or longer unless a connection is established with teachers 
and friends.  
 
Parents generally assume that strength and flexibility of their children can prevent them from suffering from the 
pain caused by being disrooted; but, studies prove that these behaviors of confliction and social adaptation increase 
psycho-social problems, school failure and other risk-taking behaviours in immigrant children (Delores, 1997).      
Immigrants may face many problems in different areas of social life. However, due to the role it plays in social 
adaptation and integration of immigrations, detection and solution of the problems encountered in the education 
system is thought to possibly contribute to the solution of problems in many other areas. For this reason, this study is 
expected to contribute to Danish society as well as the individuals living in Denmark.  
1.1 Aim of the Study 
Based on the opinions of school principles, this study aimed to define the school problems experienced by the 
children of Turkish immigrant worker families living in Odense, Denmark. To this end, study data were collected in 
relation to the following sub-goals:  
1. According to the opinions of the school principles,  
a. What are the discipline problems the school administration has with the Turkish students? 
b. What are the communication problems they have with the Turkish students?  
c. What are the problems encountered during communication with the parents of Turkish students?  
d. What are the problems encountered by Turkish students in adaptation to school and participation in school 
administration? 
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2. Method 
Among the qualitative research patterns, phenomenological pattern was used in this study thanks to its 
appropriateness for the nature of the study. Phenomenological pattern focuses on the phenomena of which we are 
aware but about which we do not have de
was conducted at Odensa primary schools with heavy Turkish children population. Study sampling was composed 
of 5 school principles employed in these primary schools. Study data were collected using semi-structured interview 
form and analyzed via content analysis techniques. 
3. Findings 
Findings obtained in the scope of the study are introduced in the order of the sub-goals. Accordingly, study 
findings are presented under the titles of undesired behaviors; communication between school administration and 
students; student councils; school-parent relations; and adaptation to multi-cultural and multi-lingual society. 
3.1. Undesired behaviors 
Three of the school principles stated that they did not classify discipline problems according to ethnic groups and 
they addressed and tried to solve these problems as social problems.  
One of the school principles said that generally the male Turkish students caused trouble and made the following 
sentences to clarify that this situation is related to the relatively more freedom given by parents to boys than girls: 
families than boys due to the culture and the girls have to learn housework such as cooking and sewing; however, 
boys are more independent and go out and play games. And, they are much freer than girls in doing many things. 
Families keep girls under control more than boys. Boys are too independent and cannot be controlled. This does not 
pose a problem if the family and the child are social and educated; however, children of the unemployed, 
uneducated and unsocial families misuse this freedom. Such children are more disposed to crime and, in time, they 
 
One of the school principles stated that Turks have been living in Denmark for quite a long time and, for this 
reason, they do not have discipline problems with Turkish students frequently and emphasized that the low number 
of problems occur as a reflection of the problems experienced by the children of the broken families.    
School principles said that the discipline problems occurring at school are firstly intervened by classroom 
teachers and if they fail to solve the problem, school administrator solve these problems.  
 . Teachers 
communicate with parents and try to solve the problem. If they fail in doing so, they apply to us and we apply to the 
related authorities. Indeed, students directly tell their classroom teachers when they have a problem or parents come 
to teachers. There are 3 principles  
It was underlined that teachers employed in some schools are given education on teaching multi-cultural and 
multi-lingual students in order to prevent discipline problems and that parents are frequently asked to come to 
school to inform them on how to prepare children for the future and on their education and school issues.  
3.2. Communication between school administration and students 
 Interviewed school principles said that Turkish students had no difficulty in communicating with them and that 
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3.3. Student councils 
All interviewed school principles pointed the existence of student councils in their schools. Two of these 
principles stated that Turkish students participated in these councils.  
Remaining school principles, on the other hand, said that there are no or only a few Turkish students participated 
in such councils.  
3.4. School-parent relations 
3.4.1. Participation of Turkish families in administration 
Two of the interviewed school principles stated that Turkish families participated in school councils. However, 
one of the school principles said that a Turkish mother had to quit due to family matters.  
Two school principles pointed that there was no Turkish family in the school council due to the poor Danish of 
Turkish families. 
 
One of the school administrator explained lack of participation by Turkish parents in school councils on the 
grounds of the fact that Turks do not think that their stay in this country is permanent, they are not accustomed to 
attending at such social environments and they have low educational background.  
here and they always keep in a corner of their minds the idea of going back to homeland one day. Moreover, first 
Turks immigrated 35 years ago had low educational background and were not accustomed to participating in such 
social environments.  These were totally different environments for them... Now, there are Turk MPs in Danish 
Parliament, representing Turks. They have high level of education but most of the Turkey still have low level of 
 
3.4.2. Participation of Turkish families in parent-teacher meetings 
 School principles were observed to have different opinions about participation of Turkish parents in the parent-
teacher meetings. Four of the principles stated that they had no problem on this issue. However, remaining one 
administrator underlined low participation in general meetings but high participation in one-to-one meetings and 
explained the reason of this situation as follows: parents with language difficulties have translation facility in one-to-
one meetings, teacher gives information only about their child and parents have an easy and open communication 
facility.   
3.4.3. Language problem of Turkish parents 
Three school principles stated that Turkish parents still had language problems. This results from the marriages 
between the 2nd generation members. In these marriages, generally the woman grows in Turkey and has language 
and adaptation problems after immigration.  
 
some cases when we cannot understand each other, we get help from the brother/sister of the child or a third person; 
however, this is undoubtedly not so efficient. It is not as efficient as one-to-one talk. This prevents complete solution 
 
One of the school principles addressed the issue from a different perspective and stated that mothers immigrating 
to Denmark due to marriage might divorce and stay alone with her child for the rest of their lives. They cannot 
socialize as  know Danish, which causes serious problems in the development of the their children.  
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3.4.4. Preparation for multi-cultural and multi-lingual society  
Analysis of the answers were given by the principles to this question shows that special days of different 
religions and cultures are tried to be remembered and commemorated in order to prepare students for a multi-
cultural and multi-lingual social life. To achieve this goal, the principles stated that they made some activities at 
school and there were some implementations made within the framework of the flexibility provided to the principles 
in compliance with the cultural structure of the school.  
One of the principles emphasized that Turkish associations also helped in the activities organized for better 
understanding of Turkish culture.  
3.4.5. Mother tongue problem 
In the light of the fact that language is the most important carrier of culture, it would be unlikely to expect from a 
person with poor native language skils to maintain her/his own culture and to establish good relations with the other 
culture. Level of competency in the mother tongue is deemed to play an important role in the comprehension and 
adoption of the language spoken by the majority of the country the immigrant lives in. According to the approaches 
based on scientific research results, having systematic mother tongue knowledge facilitates development of the 
secondary language structure. Student transfers the thought-creation skills s/he acquired in her/his mother tongue 
 
The principals made the following statements to attract attention to this issue; 
language very well. They know partial Turkish and partial Danish. Studies show that a student has to know her/his 
mother tongue very well in order to learn a second language. However, municipalities have ended mother tongue 
education due to economic reasons. They just considered money by ignoring the necessity of mother tongue 
    
4. Conclusion and Recommendations 
4.1. Conclusion  
Thanks to the vast facilities provided by the educational system of Denmark, various tools are used for 
communication between parents and schools. This provides opportunities for strengthening the parent-school 
relations on one hand and shows that these relations are somehow weak on the other hand. The reason behind this 
situation is partially the language problem and superficial social communication relations. One of the concrete 
indicators of this situation is low attendance of the parents in the parent-teacher meetings. Study principles also 
touched upon the same problem and stated that generally Turkish parents tended not to attend such meetings, which 
supported this situation.  
Turkish immigrants generally marry spouses who have grown up in Turkey and, individuals immigrating to 
Denmark due to marriage have language and adaptation problems, which brings communication problems that 
makes it more difficult to adapt to Danish social life. As stated by the principles and teachers, another reason is that 
most of the Turks, unlike refugees, do not deem Denmark homeland and always keep in a corner of their minds the 
idea of going back to Turkey one day. This understanding negatively affects the educational approach of these 
families to education and weakens their communication with school. This is reflected also to the social and cultural 
activities organized in school. Such families are observed to leave their children alone and prefer to remain passive 
in such activities. 
School principles, teachers and some families mentioned some discipline problems resulting from the more 
freedom given to boys than girls. As a result of this freedom and privilege, high school attendance is lower among 
boys compared to girls. Different attitudes shown by families to girls has resulted in higher importance attached by 
girls to education and, the girls who want to escape from the different attitude and pressure at home are more 
successful at school. Statistics and studies show that Turkish girls have higher level of high school and university 
attendance than boys.  
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Educational structure of Denmark is based on school-parent cooperation. However, Turkish parents do not pay 
the necessary attention at this point. Since some families canalize in making money as soon as possible, they think 
that the time spent for education is wasted and, for this reason, they are irrelevant to education.  
Analysis of the opinions of school principles about Turkish parents shows that particularly attendance of Turkish 
parents at parent-teacher meetings differs depending on the type of the meeting. While a small number of Turkish 
parents attended at the general meetings held twice during the whole year, high number of parents attended at the 
meetings solely about their children. This is thought to result from incompetency of Turkish parents in Danish.  
4.2. Recommendations  
Measures should be taken to teach Turkish students, living in Denmark, their mother tongue. Studies and 
activities should be made to increase school-parent cooperation aimed at use of mother tongue.  
With reference to the low attendance rate of Turkish parents at school administration, activities should be made 
to pull Turkish parents in living space of school by also considering the reasons of the problem.  
Incompetency in Danish and, in turn, problems and weaknesses in participation in school administration, 
establishment of healthy communication and achievement of integration  are the common problems of Turkish 
parents living in Denmark. At this point, different methods and solutions other than courses should be developed in 
order to overcome these problems 
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